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EdTech Innovation Celebration
Each semester we celebrate our campus EdTech Inno-
vators– everyone who’s using technology to explore 
new pedagogical approaches. Among those honored 
are the winners of the The EdTech Innovation Chase.  
The Chase  is a digital badge recognition system es-
tablished to motivate faculty to engage in profes-
sional development, to promote continuous improve-
ment and innovative practices, and to foster a culture 
of excellence in teaching and learning that advances 
student success.   

For more information about the EdTech Innovation 
Chase, go to:

https://commons.hostos.cuny.edu/achievements/

We applaud you for being the �rst, for developing best-
practices yourself (because maybe you’re doing something 
nobody else has). For the epic win, innovate in the most 
EdTech categories and (most importantly!) help your col-
leagues level up. The ultimate award will be yours. This end-
of-the semester event to have FUN with technology, cele-
brate faculty success, and meet other innovators on campus. 
 

InnovationsInnov

Innovation Celebration 
December 13, 2018, B Building Rm 115 12 noon - 2:00 pm
An event to have FUN with technology, celebrate faculty success, and meet other innovators 
on campus.  Delicious food, great conversations, and GIFTS await for you! 

RSVP! 
http://www.hostos.cuny.edu/ 
innovationcelebration
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Flipping the Classroom
The �ipped classroom is a pedagogical model 
in which the typical lecture and homework 
elements are reversed.  The �ipped-classroom 
approach draws on such concepts as active 
learning, student engagement, hybrid course 
design, and course podcasting.  The value of a 
�ipped class is in the repurposing of class time 
into a workshop where students can inquire 
about lecture content, test their skills in apply-
ing knowledge, and interact in hands-on activi-
ties. 
Thursday,  December 6, 2018  3:30-4:30 p.m. 
Room C-559

WORKSHOPS WORKSHOPS

EdTech is pleased to present the workshop calendar for the Fall 
2018 semester.  This semester includes workshops that encour-
age conversations focused on faculty issues within the classroom.  
Included in the discussions will be how di�erent technologies are 
able to solve these issues and bring about meaningful solutions.  
To �nd out exact  times of  the  workshops, and to register, go to:   
http://www.hostos.cuny.edu/Workshops/facultydevelopment

Accessibility and UDL Workshop
This self-paced, online workshop o�ered by 
CUNY and created by CUNY facuty is designed 
to give a detailed overview of accessibility and 
Universal Design in Learning (UDL) as it relates 
to online and hybrid education.  This course 
will help you create an online experience that is 
welcoming to all learners, including those with 
disabilities. 
This course is online and available in Black-
board.  To enroll, login to Blackboard, click 
on the Accessibility Training Tab at the top 
of your Home page, then click on the course 
link in the Blackboard Accessibility Course 
module on the upper left.

Active Learning with NearPod
A workshop that utilizes the NearPod app to 
connect with students through collaborative 
lessons. Teachers and students are actively pro-
gressing through the lesson together through 
real time exercises.  From short answer ques-
tions, to drawing diagrams, and group activi-
ties, NearPod allows for students to constantly 
stay engaged in a growing technological world.

Thursday, November 8, 2018  3:30-4:30 p.m. 
Room C-559 

Smart Classroom Essentials
This workshop prepares faculty and sta� to 
properly utilize all technology that compose a 
smart classroom at Hostos Community Col-
lege.  No all smart rooms have exactly the same 
settings, but most of them have a projector, 
screen, speakers, microphone, touch display 
and screen-projector controls.  This workshop 
is administered though blackboard and at the 
end of it, participants need to demonstrate 
what they learned to an EdTech specialist.
To register, please login to Blackboard, 
scroll down until you �nd the module 
named Smart Room Certi�cation.  Then 
click on it and self-register 
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online goals. They may use it as a 
source of how-to tutorials on tools 
and features of Blackboard and other 
technologies that they wish to intro-
duce into their coursework; they may 
treat it as a course, following the units 
sequentially to gain expert skills, or 
they can take the full course with the 
certi�cations, passing the course cer-
tifying exams, and therefore demon-
strating that they are highly prepared 
to take teaching online in hybrid and 
fully online asynchronous courses.

The Roadmap is divided into three 
sections, “The Basics”, “Taking It Fur-
ther” and “Going the Distance.” The Ba-
sics essentially corresponds to topics 
covered in EdTech Blackboard work-
shops while the other sections get 
into more advanced features and prac-

tices.  Each section is divided into units 
which include content on particular 
topics, and a quiz. You can take a quiz 
as many times as you wish.  At the end 
of each section there is a section test.  
There are three tests in the course, 
“The Basics Test”, the “Taking It Further 
Test”, and the “Final Exam.” The �rst 
two earn you certi�cates for each of 
their sections, while the third will earn 
you the course certi�cate.  Completing 
each section also earns you an EdTech 
Innovation Chase Roadmap badge, 
and points towards awards, prizes 

by George Rosa

The O�ce of Educational Technol-
ogy (EdTech) has unveiled an online 
course in Blackboard available to all 
faculty beginning Fall semester 2018.  
When you go into Blackboard and 
look under your “My Courses” module 
you will see a course named “Road-
map to Teaching Innovation”.  You may 
need to scroll down to see it since 
faculty are enrolled in this course as 
Students rather than Instructors.

Roadmap to Teaching Innovation is 
an online self-paced course program, 
open to all Hostos faculty and sta�, 
that is a guide for those interested 
in having an online presence in their 
teaching and bringing instruction to 
the online environment. Roadmap 
can be considered a course, a certi-
�cation program and a resource for 
online pedagogy.  Its open structure 
of units covering basic and advanced 
topics in online teaching and Black-
board allows users to manage the 
program in ways that �t their own 

A new online resource for Hostos faculty  

Roadmap  
to  
Teaching 
INNOVATION 

and recognition at the Celebration of 
Innovation held each semester.  While 
the unit quizzes are optional and 
meant for practice, the section tests 
are required for certi�cation. You must 
take the section tests in order and you 
must earn 100% in each to make the 
next one available. All tests have no 
time limits on them and can be taken 
an unlimited number of times, so if 
you don’t score 100% the �rst time, 
you are welcome to try again.

Although much of the focus of this 
course is towards developing fa-
miliarity with basic and advanced 
Blackboard tools and features, it 
actually covers many aspects of online 
pedagogy, including accessibility, 
netiquette, universal design in learn-
ing, live streaming video and lecture 
capture, online collaboration, the 
Hostos and CUNY digital environment, 
non-Blackboard applications such as 
Nearpod and Eportfolio, and �nding 
and requesting installment of a Black-
board building block.

As stated previously this course is an 
open one, can be covered sequentially 
but also allows you to freely move 
around to di�erent units and sections.  
It can also be used as a resource site 
for information on Blackboard tools, 
features and best practices as well 
as other essential topics for teaching 
with at least an online presence.  For 
those interested in teaching a hybrid 
or an asynchronous course with mod-
est online experience, this course will 
be especially valuable, and for them 
earning the certi�cates of completion 
for all the sections may be among the 
best options.

Again, all current faculty are already 
enrolled in the Roadmap course as 
Students, and should look for Road-
map to Teaching Innovation in the 
Blackboard “My Courses” module.  If 
you need help with the course or have 
any questions about it then don’t hesi-
tate to contact EdTech. 
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TAKING IT FURTHER

Taking It Further is about tools and techniques that bring more in-depth 
management to course assets and greater levels of collaboration, and in-

troduces innovative online streaming media.

Unit 1: Grade Center Part 2
Unit 2: Rubrics
Unit 3: Introduction to Video Streaming
Unit 4: Groups
Unit 5: Evaluation and Noti�cation
Unit 6: Content Collection

THE BASICS

A tour through the most essential tools of Blackboard.  All you need to 
manage the online assets of a course, whether you just plan to only have a 
web presence or teach a fully online asynchronous course.

Unit 1: Getting Started
Unit 2: Getting to Know Your  
Blackboard Course
Unit 3: Begin Building Your Course
Unit 4: The Discussion Board
Unit 5: Assignments, SafeAssignments  
          and Turnitin
Unit 6: Online Tests in Blackboard
Unit 7: Blogs, Journals and Wikis
Unit 8: The Grade Center
Unit 9: Copy, Exporting, Archiving  
              and Importing Courses

GOING THE DISTANCE

After completing this level you will be familiar with virtually every tool and feature that will help 
you manage a collaborative learning environment online with innovative tools, practices and 

course structure.

Unit 1: Self and Peer Assessment
Unit 2: Collaborative Learning Live
Unit 3: Adaptive Release and Achievements
Unit 4: Building Blocks and LTIs
Unit 5: - Online Tools Outside of Blackboard

Roadmap  
to  
Teaching 
INNOVATION
syllabus

The course menu

Silver Badge

Gold Badge

Bronze Badge
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There’s a new way to get informa-
tion and guidance from the Hostos 

Library to your students—right where 
and when they need it: in Blackboard. 

During the past several years, Hos-
tos Librarians have set up numerous 
online guides on a platform called 
“LibGuides.”  These guides are usually 
tailored to a speci�c discipline, class, 
or even to a speci�c assignment. For 
instance, here is one called “Psychol 
ogy Research Jumpstart”: 

https://guides.hostos.cuny.edu/Psycholo-
gyResearchJumpStart 

and another that is speci�c to a 
particular research assignment for an 
Education course: 

https://guides.hostos.cuny.edu/EDU101. 

We even have a “Research 101” guide 
with information that can help any 
student in any class who is struggling 
with a research assignment: https://
guides.hostos.cuny.edu/Research-
Guide. 

Beginning in Fall of 2018, you will 
notice an option in the Tools menu of 
Blackboard labeled “Library Research 
Help.” Clicking on this link, students 

will �nd the most speci�c information 
available to help them with their infor-
mation research. If there is a guide set 
up that addresses a speci�c research 
assignment, like the “EDU 101” guide 
listed above, that very speci�c guide 
will appear. If there is no assignment-
speci�c guide for that course, there 
may be a discipline-speci�c guide that 
appears. The Psychology guide listed 

above is an example of a discipline-
speci�c guide. If there is no assign-
ment-speci�c or discipline-speci�c 
guide for that course, then students 
who click on “Library Research Help” 
will see the “Research 101” guide.

Anyone interested in working with a 

librarian to develop a tailored guide 
should contact her or his library 
liaison, listed here: http://commons.
hostos.cuny.edu/library/department-
liaisons/. It is possible to design a 
guide for a discipline, a course, or even 
for a particular section of a course. The 
tool also has a manual mode, which 
individual faculty can use to embed 
LibGuides content anywhere within 

Blackboard—not just on the “Library 
Research Help” page. (You can browse 
our existing roster of guides here: 
https://guides.hostos.cuny.edu.) 

If you’d like more information about 
how to consult with a librarian to 
develop a guide, ideas on how to build 
awareness and engage students, or 
if you have any questions at all about 
the initiative, you can contact:

Professor Linda Miles 
Library (lmiles@hostos.cuny.edu). 

New Tool  from Blackboard to Help  
Students with Research Assignments

by Linda Miles

L i b Guides

The link in the course menu

page 6



New Tool  from Blackboard to Help  
Students with Research Assignments

L i b Guides

You can insert a link to LibGuides in a section by going to Tools > 
Hostos Library Research Help in the Action Toolbar 

The Library Help link appears in the section

Launch the app in the course

Create the link, then click Submit

You can choose guides already developed or 
develop, with a librarian’s help,  custom guides for 
your course or even speci�c assignments devel-
oped with the help of a librarian

Here we are choosing the Food Studies guide

1. 2.

3.

5.

6.

4.
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Tap! Tap! The students who are 
huddled together on the subway 

platform jumped up and down ecstati-
cally having just caught the legendary 
Pokémon, “Zapdos”.  The app they are 
playing on is called Pokémon Go. An 
augmented reality app for capturing 
battle monsters through their phones 
based on actual location tracking.  The 
students excitedly compared the “CP” 
(battle points) of the individual “Zapdos” 
they captured.  More than ever, apps are 
becoming the standard for completing 
any task in a person’s life. From check-
ing banking accounts, to ordering food, 
or simply turning on a game on the 
commute to work to past the time. If 
you can imagine doing a task thru your 
phone, chances are there’s an app for it. 
This brings a new possibility in terms of 
education through technology, learning 
through apps. 

 Many institutions around the world 
are now integrating technology into 
their courses to not only facilitate or 
enhance learning, but to adhere to new 

generations of students who are born 
in this constant ever-changing world of 
technology.   According to the National 
Center for Education Statistics website, 
the percent of children between ages 
3-18 who had internet access in their 
homes, was between 49% and 66% in 
2015 (NCES). The number of instruction-
al computers in secondary education in-
stitutions from 1995 to 2008 went from 
just 2,012,000 to a whopping 5,415,000 
and the percent of institutions with 
internet access from 9% to 99% (NCES). 

 Technology is as integrated into our 

by Danny Wu

lives as is breathing now. One area that 
is increasing momentum is learning 
through mobile phone apps. Perhaps 
the traditional methods of sitting in a 
classroom and starting at a board all day 
may not be the only solution available 
to students to further their education. 
There are many free apps available to 

students to learn a multitude of sub-
jects. One such app is Khan Academy, a 
learning app that o�ers a wide variety of 
subjects from K-12 to higher educational 
subjects such as calculus or organic 
chemistry. The app provides teaching 
videos for each subject from teaching a 

topic through examples or actual built-
in exercises to practice on. There are a 
wide variety of subjects to learn from 
physics, chemistry, math, economics, 
and many more. 

While Khan Academy takes a more stan-
dard approach in learning with lessons 
and exercises as with a real classroom, 
there are also many other more interac-
tive learning apps for students as well. 
One such app is duoLingo, an app for 
learning languages. The app is more of a 
mobile game style orientation with �ash 
cards for choosing correct terms or lis-

TA P

tening to di�erent sounds of a term and 
selecting the correct one.  This allows for 
the user to apply what they are learning 
in real time and not just purely memoriz-
ing facts. 

There are many more apps out there 
to serve di�erent types of students on 
numerous di�erent skill levels. While that 

is great in terms of quantity, each app 
will deliver a di�erent type of experience 
than another. It is important to be minful 
of what teachers are trying to achieve 
when they bring in technology into the 
classroom. They will need to ask them-
selves, “How will this app help with what 
I’m teaching?”, “How to best integrate 
this app into the course in a productive 
manner?”, or “How should the results of 
using this app in a classroom setting be 
evaluated”. We have many technological 
resources available to us, but it must be 
applied properly to have a lasting mean-
ingful e�ect on our students. 

Citations
“The Condition of Education - Preprima-
ry, Elementary, and Secondary Educa-
tion - Family Characteristics - Children’s 
Access to and Use of the Internet - Indica-
tor May (2017).” 

Revenues and Expenditures for Public 
Elementary and Secondary Education: 
School Year 2001-2002, E.D. Tab, Na-
tional Center for Education Statistics, 
May 2017, nces.ed.gov/programs/coe/
indicator_cch.asp.

DuoLingo interface
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When students consider the choice 
between an online course and a con-

ventional class on campus, they typically 
think of social atmosphere �rst.  Often stu-
dents report that what they miss the most 
about being in a classroom is being able 
to interact with educators and classmates 
in person. 
Research has repeatedly shown that when 
students feel connected to their instruc-
tor and to classmates, they are more 
motivated to persevere with a class or in 
school. This doesn’t change with an online 
program. 
Faculty can develop more e�ective 
online courses with this information, and 

by thinking more like students. Online 
instructors cannot rely on observing body 
language, facial expressions and the tone 
in voices to assess student engagement. 
They often adapt alternative tools at 
their disposal to encourage connection 
through communication. Blackboard 
o�ers a range of tools designed with this 
objective. The following are strategies 
instructors use to cultivate productive and 
social learning environments online. 
Establish potential for social connec-
tion   
When students can’t see each other visu-
ally, they may feel alone in a class. This 
feeling is compounded when there are 
no established means of communication 
in the class. This is a primary reason why 
instructors and instructional designers 
deliberately employ tools that increase 
social presence. Social presence is gener-
ally de�ned as the likelihood that users are 
able to cultivate a social and emotional 
sense of connection with others in an 
online environment.  
Methods used to build social presence 
include:
• O�er students opportunities to get 

to know faculty. Begin the course 
by posting information about the 
instructor that may be important for 
students to know (ie. teaching back-
ground, research interests, best times 

to message with inquiries) 
• Inform students at the beginning the 

best ways to send the instructor mes-
sages or ask questions. 

• Responding to student inquiries and 
o�ering feedback regularly. 

• Logging into the course and review-
ing messages on the discussion 
forums as frequently as students are 
expected to

• Design activities that ask students to 
collaborate and/or connect

• Class wide introductions. Have 
students create their own blog or 
personal introduction on the discus-
sion board. Schedule real time online 
meetings via video conferencing 
(using Blackboard Collaborate) so stu-
dents can put a face or voice to each 
name in the course roster. 

• Small group projects. Instructors can 
set up Wiki pages where students are 
expected to contribute writing. They 
can also group students into project 
oriented discussion boards, thus pro-
viding each group will have their own 
space to discuss ideas and process. 

Establish rules of social conduct 
Even prior to setting up activities of com-
munication and collaboration, group 
guidelines for behavior must be estab-
lished. This is necessary for the majority of 
classrooms as well as other group scenar-
ios. This is no di�erent for virtual spaces 
where users interact with each other.
Netiquette refers to general guidelines for 
behavior on the internet, which highlight 
using civil language, respecting other peo-
ple’s time and privacy, and allowing others 
the bene�t of a doubt when words ap-
pears to connote tone. The need for these 
guidelines suggest there is a tendency for 
online students to forget that there are 
sensing and feeling human beings on the 
other side of the screen. 
Sometimes we need reminders when we 
engage in discussions, especially worth-
while ones that encourage participants to 
voice diverse opinions. E�ective facilita-
tors moderate group discussions without 
squashing voices. One way is by simply re-
minding participants about relevant rules 
of Netiquette when the occasion rises. 
Instructors need to remember and heed 

these guidelines as well. The more they 
communicate messages to students, the 
more likely students pick up the respectful 
communication skills that are being mod-
eled.
Create opportunities for students to 
use and apply newly learned skills with 
feedback
Regular use of assessment doesn’t have 
to be intimidating or overwhelming to 
students, provided the majority 
are low-stakes and given with the un-der-
standing that they present opportunities 
for student to practice what they learned. 
This may look like a brief quiz or activity 
after each content unit. Instructor feedback 
for the completion of each activity helps 
students to learn from their mistakes and 
that their instructor wants them to master 
these skills. 
O�er relevant   resources  when needed 
O�ering support in a timely manner 
motivates students to move forward, and 
teaches them to identify resources that 
could be helpful. Timing is literally of the 
essence. Provide support or introduce 
resources too early and students may not 
recall that information when they actually 
need it. Too late and students already feel 
they have failed. 
Some examples of o�ering timely support 
include: 
• Post supplemental in each unit. Mul-

timedia sources can reinforce content 
matter that is palatable to di�erent 
learners. 

• Include the instructor as a resource. 
Adding extra “o�ce hours” prior to a 
test or project due date lets students 
know you are available for help when 
they really need it. 

• Using the “adaptive release” option in 
a Blackboard course unlocks supple-
mentary sections for students who 
meet speci�c criteria. The criteria can 
be programmed as indicators for stu-
dents who demonstrate the need for 
extra support, or for those who have 
mastered the knowledge and/or skills 
at a faster rate. 

All these strategies address the challenge 
of how to keep students motivated to 
the very end. Faculty can keep in mind 
that what is motivating for students in a 
classroom on campus can be adapted to 
increase motivation for online learners as 
well.

by Catherine Man

Cultivating a  safe,  so cial  

L e a r n i n g  E n v i r o n m e n t 

o n l i n e  
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by David Dos Santos

By law, anything posted on a 
website or other electronic form 

by an educational institution in the 
United States must be made reason-
ably accessible for people who may 
have disabilities. Directly from the U.S 
Department of Education O�ce of the 
CIO is the following:

The Department of Education con-
siders accessibility to information a 
priority for all employees and exter-
nal customers, including individuals 
with disabilities. The Department has 
established these Requirements for 
Accessible Electronic and Information 
Technology (E&IT) Design in order to 
support its obligations, under Sec-
tions 504 and 508 of the Rehabilitation 
Act of 1973, 29 U.S.C. 794 and 794d. 
This is to ensure the accessibility of its 
programs and activities to individuals 
with disabilities, speci�cally its obliga-
tion to acquire accessible electronic 
and information technology. 
https://www2.ed.gov/fund/contract/
apply/clibrary/software.html

Let’s explore some best practices and 
requirements that you as a professor 
should, and in some cases must em-
ploy to make your Blackboard course 
accessible to students with disabili-
ties.  In many cases, making as course 

accessible improves your course for 
students without disabilities as well.

Follow the General Best Practices 
for Designing your Course
The best �rst step in making your 
online course, whether your course 
is web enhanced, hybrid, or asyn-
chronous, accessible is by follow-
ing the general best practices for 
designing your course.  Make sure 
that your course pages are properly 
labelled with an appropriate title and 
documents are posted in updated 
and universal formats.  For example, 
post searchable “OCRed” PDFs instead 

of scanned JPEGs of any documents 
students are expected to read.   
Course Layout - theme, fonts, colors, 
etc

The course theme, if not kept at the 
default, should be carefully consid-
ered.  The O�ce of Educational Tech-
nology and the O�ce of Accessability 
has carefully selected the default 
theme that is the most accessible.  Ac-
cording to the O�ce of Accessability, 
not all the themes provided by Black-
board are accessible.  This is mainly 
due to some of the color schemes.  
You should also take into consider-
ation your font colors when designing 
your course.  General best practices 
dictate that you do not use too many 
di�erent colors anyway but to some-
one who is colorblind, you may be 
inadvertently hiding text by mixing to 
many colors.  If you are unsure about 
color contrast, you can double check 
with a tool like accessible-colors.com/.   

It is also recommended that you 
change the default font size from 12 pt 
to 14 pt.  Students can zoom into your 
Blackboard course just like any web-
site but it is more convenient for the 
default font size to be easily readable.

Understanding Assistive 
 Technology 
Assistive technology such was JAWS, 
a screen reader installed on all CUNY 
lab computers for blind or low vi-
sion users, rely on manual input from 
the content creator of a website.  For 
example, if you post an image without 
alt text, the screen reader will be use-
less for a blind or low vision user.  Be 
sure to post appropriate descriptive 
alternative text for any image that you 
post, this includes tables, charts, and 
other visual aides.

All videos must also be captioned.  
If you are posting a video into your 
Blackboard course, including your 
own lecture capture, it must be manu-
ally captioned which can be a tedious 
and long process.  Our lecture capture 
software, Panopto as well as YouTube 
include machine assisted caption-
ing which still needs to be reviewed 
manually by a person to assure ac-
curacy.  If you forecast posting many 
of your own videos without captions, 
you should contact your department 
about subscribing to a third party 
commercial captioning service like 
3PlayMedia. 

For more information about Assistive 
Technology and making your Black-
board course accessible, contact:

Hostos Accessibility Resource Cen-
ter 
(718) 518-4454

CUNY Assistive Technology Services 
website:  cats.cuny.edu

Accessible Education  

LAWS
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by Eric Ritholz

This process of learning with reinforce-
ment is enhanced through sharing.  
Particularly when reviewing notes for 
keywords and questions.  Consider 
developing a basic wiki to showcase 
and guide each other.  Simply looking 
at someone else’s questions may point 

you in directions you haven’t consid-
ered.  Guess work and conjecture are 
valuable tools for learning regardless 
of how right or wrong your guesses 
may be.  If you are proven wrong, you 
will learn why, if you are proven right 
you will remember why and so, you’ve 
learned.

Lastly, summarizes your learning, �nd-
ings, and answers to your questions 
(collectively, I hope).  The de�nitions 
of keywords you have listed can and 
should be collected and reorganized 
for study and review before major 
tests.  These details are more relevant 
because you are engaged with them 
and already familiar with the greater 
context they represent.  Just like any 
other new technique or variation of 
method it will take some time and 
discipline to develop the routine and 
critical thinking skills necessary to get 
the most out of a new note-taking 
method.  ––You may �nd that review-
ing notes that have been reduced and 
re�ected upon is easier, faster, and 
will produce better results than other 
methods.  Adapting this to the tech-
nological tools we now have at our 
disposal seems logical evolution of the 
method.

(http://edutechwiki.unige.ch/en/Con-
jecture_map, 2004)
 (Design Based Research, p. 2004)
(note-taking, 2005)

several instances on di�erent plat-
forms.  Just remember, thinking about 
what is worth writing down is part of 
the mnemonic process and copy/past-
ing or typing is not the same by a long 
shot. 
 
Find the way that works best for you. 
My suggestion is to use a handwrit-
ing app on your device of choice.  
There are a lot out there.   My personal 
favorite is Fiinote, note everything or 

Fiiwrite as they allow you to write over 
the entire screen like a Neanderthal 
and place the words neatly on line for 
you. The notes created can be upload-
ed and sorted in your favorite note 

management application.  These note 
images can then serve as the source 
material from which you populate 
your ‘keywords & questions’ and ‘sum-
mary’ folders.

Several  years ago I started promot-
ing the use of the Cornell Method 

to students as well as professionals be-
cause of its many redeeming qualities.  
It looks simple and yet it brings lateral 
thinking, visual, and kinesthetic factors 
into the process.  If you are not familiar 
then go to this link:

http://lsc.cornell.edu/notes.html

Cornell Method but simply put: Take 
notes (in your preferred form: mind-
map, vann, list, brainstorm etc…), 
write keywords and questions on the 
left, come back to the page at another 
time to summarize.

Recently, I’ve realized that in some 
cases you may want to section folders 

in a note-taking application such as 
Evernote or Onenote to do much the 
same thing.  Simpler, depending on 
your study or research habits.  Ideally, 
you will want to use a program that is 
either cloud-based or syncs between 

can the

C o r n e l l  M e t h o d
be reinforced with technology?
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EdTech Innovation Celebration

An event to have FUN with  
technology, celebrate faculty  

success, and meet other  
innovators on campus.

Delicious food, great conversa-
tions, and GIFTS await you.

Next Celebration:

Date: Dec. 13, 2018

Time: 12 noon - 2:00 pm

Location: Rm 115,  B Building

Innovation Celebration 
May 10, 2018
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C556
718 319-7915
Mon-Thurs 9am - 8pm  
Fri 9am - 5pm 
edtech@hostos.cuny.edu

Wilfredo Rodríguez 
Coordinator of EdTech 
wrodriguez@hostos.cuny.edu

 
Carlos Guevara 
Director of EdTech 
cguevara@hostos.cuny.edu 

Iber Poma 
Coordinator of Student Services 
ipoma@hostos.cuny.edu

http://www.hostos.cuny.edu/edtech

Faculty Learning Commons (FLC) Sta� 

Danny Wu 
Programmer 
dwu@hostos.cuny.edu

Dontae Richardson 
Faculty Learning Commons Assistant 
drichardson@hostos.cuny.edu

Zsoreign Sanchez 
Faculty Learning Commons Assistant 
zdeolivierasanchez@hostos.cuny.edu

Eric Ritholz 
Coordinator of Online Learning 
eritholz@hostos.cuny.edu

Catherine Man 
Instructional Designer  
cman@hostos.cuny.edu

George Rosa 
Senior Instructional Design Specialist 
grosa@hostos.cuny.edu

http://www.hostos.cuny.edu/edtech

WHO WE ARE

David Dos Santos 
Instructional Designer 
dsantos@hostos.cuny.edu



Allied Health
Sandra Castellanos 
Rayola Chelladurai 
Ronette Shaw

Education 
Asrat AmnieLanguage and Cognition

Karin Lundberg 

Business 
Sandy Figueroa
Linda Ridley

Mathematics 
Edme Soho

Counseling
Luz Fontanez

BSS 
Amy Ramson 
Kate Wolfe

Humanities 
Juno Morrow

Natural Sciences 
Damaris Lois-Lang

http://www.hostos.cuny.edu/ edtech/about-edtech/ 

Educational Technology 
Leadership Council (ETLC)  

Kate Wolfe, Chairperson 
kwolfe@hostos.cuny.edu

Carlos Guevara, Co-Chairperson 
cguevara@hostos.cuny.edu

English
Jason Buchanan

Library
Kate Lyons
Lisa Tappeiner

http://www.hostos.cuny.edu/edtech/etlc

EdTech 
Iber Poma 
Eric Ritholz
Wilfredo Rodríguez 






